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ABSTRACT

The study aims to identify the strongest predictors of English as a second language (ESL)

proficiency, specifically in reading and writing, among undergraduate management

sciences students across three Pakistani universities. Utilizing purposive sampling, data

were collected from 350 participants through questionnaires and proficiency tests and

analyzed with regression analysis via SPSS. Results indicated that motivation to learn

English emerged as the strongest predictor of overall L2 proficiency, followed closely by

attitudes towards learning English and the Strategy Inventory for Language Learning

(SILL). For ESL reading proficiency, motivation again ranked highest, followed by SILL

and attitudes. In contrast, SILL was the primary predictor for writing proficiency, with

motivation and attitudes following. The study recommends that ESL teachers foster

environments that enhance student motivation and cultivate positive attitudes towards

learning English. Additionally, it emphasizes the importance of training learners in

effective language learning strategies both in and out of the classroom to improve their

ESL skills.

ESL Proficiency, Motivation & Attitudes, ESL Reading, Strategy Inventory for
Language Learning
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Introduction

Language is the key for human communication, and individuals across the globe
learn languages other than their mother tongue to convey their feelings and emotions
within and across communities. In the current geo-political scenario of the world, the
English language possesses unrivaled prestige as well as importance, and it is considered
as the Lingua Franca of the World (Jenkins, 2019).

English has been learnt as a second or foreign language and it is used as a medium
of instruction and contributes to social mobility in most countries around the world. To
communicate within society, a speaker must have standard language competency
(Channa, Manan & Davide, 2021). English has been a part of the educational system from
pre-primary to tertiary level as a compulsory subject (Ahmed & Arif, 2020). It is also the
language of international politics, media, and business in the 21st century, which is
essential to be learned for career success (Lorincova, Starchoti, Weberova, Hitka,
Lipoldov4, 2019). It is essential to identify the factors that affect students' L2 proficiency in
English as a second or foreign language classroom, so teachers can focus on these factors
in their English language teaching.
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Motivation to learn a second language could be an essential factor that could affect
students” L2 proficiency (Wu, 2022; Li & Zhang, 2021). Motivation is defined as a process
through which a learner adopts the learning framework (Dornyei, 2019). Students could
be motivated to learn English as a second language for acquiring a good education, a
lucrative job, and other incentives (Dincer & Yesilyurt, 2017).

In addition, the attitudes of language learners towards learning L2 may be another
significant factor for L2 achievement. Attitudes are defined as an individual's belief or
reaction towards a particular situation, and it is a psychological process to express positive
or negative emotions (Eshghinejad, 2016). The behavioral engagement in English as a
second language varies from student to student. The L2 learning attitude is influenced by
the teacher's role as well as the environmental components of the course offered by the
institute in which a learner is enrolled. In this scenario, both the negative and positive
attitudes towards learning L2 can emerge, affecting the students' L2 proficiency (Getie,
2020).

Besides L2 motivation and attitudes towards L2 learning, language learning
strategies can also be critical for attaining language proficiency. Learning strategies are
defined as personal behaviors to engage in a particular task (Mohammadi, Birjandi, &
Maftoon, 2015). Oxford's learning strategies model is believed to be one of the most
comprehensive classifications in this regard (Ellis, 1994). Keeping in view the importance
of the language learning strategies used by the students, it is highly imperative to
investigate Pakistani students' language learning strategies using.

Moreover, L2 learning approaches are known as the integration between reasons
and engagement of learning tasks. The learning approaches have been divided into two
main categories: Deep and surface-level approaches. The surface-level learning approach
involves minimal conceptual effort, while the deep learning approach involves the
personal investment of effort and time towards a particular task. The deep approach may
significantly impact L2 proficiency, while the surface-level approach could be less effective
(Astika &Sumakul, 2020).

This study aims to identify the strongest predictors of L2 proficiency among
motivation, SILL, learning approaches, and attitudes towards learning L2. A quantitative
study will be conducted to determine the relationship between these variables and the L2
proficiency of Pakistani undergraduate students.

Literature Review
Measures of L2 Proficiency

The Test of English for International Communication (TOEIC), Test of English as a
Foreign Language (TOEFL), and the International English Language Testing System
(IELTS) have been used as significant test authorities for EFL or ESL proficiency. A
candidate's listening, speaking, reading, and writing skills are examined to evaluate the
whole sum of ESL or EFL proficiency. Minimal English Test (MET) followed the cloze-test
pattern recorded students' simple performance in a one-way test (Gotto, Maki, & Kasai,
2010). To meet the needs of the twenty-first century, United States (US) generated an online
language proficiency system, namely the "English Language Proficiency Assessment 21"
(ELAP-21) system was generated as an online assessment system to measure language
proficiency. ELAP was developed to meet the standards of educational institutes and to
diagnose the weak area of the learners (Yao et. al., 2018).
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Motivation to L2 Learning

L2 learning motivation has been defined as an abstract term. It is not able to observe
directly; there are multiple interactions associated with human behavior. It involves the
possible concept such as: need to learn, encouragement to value and fulfill the aims, beliefs
and relevant responses, motives, and insensible reasons (Spolsky, 2000, Dornyei, 2001). The
area of motivation in L2 learning is associated with multiple theories. The theories aim to
explain and investigate the students' efforts to learn the second language (Csizer, 2019).
Motivation in L2 learning has been researched in the context of Asia and South Asia. It is
a key factor to achieve long-term and short-term success in L2 learning. Long-term success
is concerned with future goals, and in contrast, short-term success is to be successful in
small projects (Kormos & Wilby, 2019). Motivation is the key element to learning L2. In
Pakistan's context, motivation is defined by the learners as the source to complete the tasks,
to pass the examination, and to have a good job (Nazir, Bashir, & Bashir, 2017).

Learning a second language is a challenge that requires motivation not only for an
adult but also for an immigrant. The challenges faced while learning may create barriers
to the learning process. Though the situation may lead to demotivation and lack of
engagement, it may have a destructive impact on academic and employment issues. The
affected person is not able to communicate and maintain the social relationship in the
targeted language. Additionally, self-esteem is also affected. To increase and maintain
second language acquisition (SLA) motivation, the researchers suggested that a
teacher/instructors have to create an environment that includes group and peer work,
follow-up tasks, interactive classroom sessions for successful SLA without any obstacle.

Motivation to learn English as ESL or EFL has always been a most important and
risky factor (Dornyei, & Csizér, 2002). Motivation is a condition where a person has to
decide what he/she can do to achieve the goal. It also involves the attitudes and emotional
states that enforce the learners to acquire the second language (Ellis, 1997). Gardner (1985)
explained three main types of motivation, but one kind of motivation promotes successful
SLA regardless of the age factor. According to Ellis (1985), that is integrative motivation.
Integrative motivation is a process of language learning which requires the learner to
affiliate his/her to the community while speaking the language. However, those interested
in exploring the target language culture are more successful second language learners than
less communicative learners. Besides, the essential type of motivation is '"regulative
motivation" (Ellis, 1997). It provides a path as an instrumental motivation to make their
lives better and fulfill their life goals. This type of motivation invokes learners' souls to
pass the examination for immigration purposes, to get a better job, higher education, or to
communicate with schoolteachers Morris, 2001; Oxford & Shearin, 1994). The other
important key element of motivation is "Intrinsic motivation". This type of motivation
regulates the process of enjoyment while learning the second language. It does not
associate fear, anxiety, or negative feelings while learning a second language in classroom
settings.

Language, Attitudes, Motivation, and L2 Proficiency

The term attitude was considered as an abstract psychological processing concept
approx. A century ago. Previously, it was only considered physical and was used to
describe the pose people took for a portrait. From a psychological point of view, the
attitude was first defined as a mental state of readiness to respond to something based on
experiences and influencing posterior behavior toward a specific object.
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There are several hypotheses raised in the literature about the relations of attitudes,
motivation, and orientations to achievement in the second language (see, for example, Au,
1988; Cleament, DoErnyei, & Noels, 1994). These hypotheses have been proposed based on
different researchers' results in very different contexts, often using different measures.

In SLA, Gardner and Lambert (1972) identified two prominent roles of attitudes: 1.
Instrumental attitudes are related to the desire to receive social-status recognition or good
benefits, and 2. Integrative attitudes are related to the desire to be integrated into another
language community. These roles describe the position of students concerning their
language learning situation. Instrumental attitudes are when the student is learning the
language for personal interest. Integrative attitudes are when the student is learning a
language to be integrated into a specific community that speaks that language. Students
learning a second language may report instrumental and integrative attitudes in response
to instruments measuring these attitudes (Gardner, 1985).

Eshghinejad (2016) explains the construct of attitude as the behavior of people
towards something or someone. In English as a foreign language context, various factors
influence students' learning, for example, attitudes, aptitudes, anxiety, motivation, fear,
learning objectives, intelligence, personality, and age. Fakeye (2010) believes that language
learning significantly influences the learners' attitudes towards it. Fakeye studied attitudes
of randomly selected senior secondary students' attitudes from the gender point of view
and found that although attitude and achievement significantly related to each other,
students' gender did not affect the attitudinal difference in results.

Learning is successful if the learners have positive attitudes towards language;
therefore, attitudes play a vital role either as positive or negative influences that impact the
language learning process. Also, attitudes are directly related to the experiences of learners
that they undergo in the community. Brown (2001) relates attitude with emotions, feelings,
and other moods that develop in a community.

According to Al-Mamun, M. Rahman, A. R. Rahman, and Hossaim (2012), attitudes
are related to psychology and represent a particular behavior. The attitudes are personality
traits that ostensibly cannot be observed, yet upbeat and negative attitudes can be
measured through the learners' responses. In learning, the attitudes of learners play an
essential role; as such, their learning is affected by various factors. This study tried to
investigate the behavioral, emotional, and cognitive factors that may impact learners'
attitudes towards learning the English language and found that participants possessed
positive attitudes towards it.

Attitudes are the most vital factor in successful foreign language learning. In this
study, the researchers have tried to uncover the participants' attitudes in three domains:
behavioral, cognitive, and emotional. The results have shown that the students
predominantly had positive attitudes towards learning English as a foreign language.
Positive attitudes can be deduced that their language learning is successfully carried out.
It is expected that students in Pakistan are committed to English language learning. One
of the facts that the students who were either already qualified or were studying for formal
education somewhere in Sukkur viewed the English Works certificate course as an
opportunity to improve their English language skills. It also shows their commitment and
an overall positive attitude towards learning the English language.

Attitude is verbal and non-verbal action towards the uncompleted or pending
tasks. Attitude is the state of mind, so it is also known as a set of beliefs to learn or acquire
anew language. If a learner has a negative attitude towards the target language, the learner
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will not achieve the required score. The attitude of a learner can be changed due to
personality factors. It may vary from person to person (Anuradha & Rengaraj, 2017). To
learn a new language in classroom settings, the learner must have a positive attitude. To
maintain students' positive attitude teacher or instructor is the source. If the teacher does
not show concern towards the students, they may not have positive attitudes towards the
learning situation (Frida, 2008). The Study of Viet et. al (2017) suggested that students have
positive attitudes towards learning; the behavioral, emotional, and cognitive component
of the attitude motivation has a positive correlation with the English language learning.
Rukh (2014) conducted a study on undergraduate students enrolled in the business
management program. The researcher selected two hundred participants to form a public
sector university located in Sargodha. The data was collected through a questionnaire, and
descriptive statistics were used to analyze the data. The graphical representation
investigated that all the participants had positive attitudes towards the English language
with better academic achievements.

Language Learning Strategies (LLS)

Second language learning strategies have been widely explored for decades to
explore the relationship between (LLS) and other language proficiency predictors.
However, the second language is acquired with strategies and sufficient input of the
second language. Oxford (1990) defines strategies as "Specific actions used by learners to
make learning stress-free, fast, self-directed. In addition to it, Ellis (1990) experienced as:
"A strategy consists of mental or behavioral activity related to some specific space in the
overall process of language acquisition or language in use (p.529). However, LLS are also
described as a choice that learners make to make SL more effective and comfortable (Cook,
2000).

L2 learning strategies have been widely explored for decades to explore the
relationship between (LLS) and other predictors of language proficiency. However, the L2
is acquired with a combination of strategies and sufficient input of L2. Oxford (1990)
defines strategies as "Specific actions used by learners to make learning stress-free, fast,
self-directed. In addition, Ellis (1990) experienced as: "A strategy consists of mental or
behavioral activity related to some specific space in the overall process of language
acquisition or language in use (p.529). However, LLS are also described as a choice which
learners to make second language learning more effective and easier (Cook, 2000).

Attitudes towards learning the English language are one of the significant factors
to maintain L2 proficiency and achievement. Ming, Ling, and Jaffar (2011) conducted a
study on fifteen-hundred, and seventy-two undergraduate students enrolled at a public
sector university in Malaysia. The researcher used the quantitative ANOVA technique to
determine positive negative and attitudes of L2 learning and proficiency. The results of the
study showed that 71 percent of students had positive attitudes. However, on the other
hand, 29 percent had negative attitudes towards second language learning and proficiency.
Besides, Karatas et. al., (2016) study aimed to explore the attitudes towards learning
English from gender's perspective. The results showed that both genders had positive
attitudes towards learning English to maintain L2 proficiency, and attitudes towards
learning did not differ within both genders (Soomro, Bango, and Mahesar, 2018). However,
the role of the teacher to maintain optimistic attitudes in a language classroom is
significant. A teacher must teach the language with different techniques, and the process
of learning must be enjoyable. A teacher must not be forced to learn, but the classroom
environment encourages the students to participate throughout the session. The
pessimistic attitude of a teacher or an instructor can affect learners' second language
proficiency. Besides teachers’ attitudes, other factors that can affect learning English are
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classroom settings, course content, and language learning situations. These factors can
have an insignificant impact on school students, but it can involve college and university
students (Getie, 2020).

To investigate the relationship of attitudes towards L2 proficiency, Jaliyya and
Irdus (2017) conducted in-depth interviews to investigate students’ positive or negative
attitudes. The results revealed that most of the students had positive attitudes towards L2
learning (which leads to L2 proficiency). On the contrary, there were few students who
had a pessimistic view towards L2 proficiency. They reported that the negative attitude of
the course instructor demotivates them to write in L2.

L2 learning strategies with L2 proficiency have been researched for decades.
Researchers come across diverse findings of every study, so relationships like L2 and
language learning strategies have been researched. The undergraduate learners preferred
compensation language learning strategy (a sub-set of direct language learning strategies)
to maintain their L2 proficiency. Compensation language learning strategy enabled leaner
to polish their respective and productive skills. It was also reported that direct language
strategies had a significant impact on L2's descriptive and prescriptive purposes (Ahmad,
& Arif, 2020).

In contrast, a few students suggested that they used indirect language learning
strategies, and they were less famous (Saito, 2020). So, the direct and indirect strategies are
used by the school, college, and university students. Most of the subsets from indirect
strategies were used by school students. However, college and university students use a
blend of both strategies. The basic objective was to maintain L2 proficiency (Stander,2020).
The least famous language learning strategy in undergraduate students was memory-
based learning strategy. The university students did not promote rote learning, but they
promote cognitive (practice) language learning strategies (Hidayah, 2020).

The role of motivation to maintain L2 proficiency cannot be neglected. Moreover,
it has been considered a significant aspect of the learning process. Sallang and Ling (2019)
suggested that instrumental motivation (a sub-set of motivation) plays a vital role in
maintaining L2 proficiency. Khodadad and Kaur (2018) found a positive correlation
between L2 proficiency and motivation. They suggested that motivation and its different
types are essential to develop and maintain L2 proficiency. However, approaches to
learning a new language can be taken as a significant element for L2 learning and
proficiency. Approaches to learn have been divided into two major categories: "deep and
surface-level". Learning approaches can vary from context to context, level to level, so the
teachers and syllabus designers must add some practical exercises to enable the learners to
practice on them (Yu, 2022).

Material and Methods

The research study is based on the quantitative domain, and the researcher used a
survey approach used to collect data. Besides determining the second language
proficiency, reading and writing tests were selected from IELTS book 12. Furthermore, the
questionnaire had different variables to predict L2 proficiency.

The study's primary aim is to determine the strongest predictors for second
language proficiency of undergraduate students of the business administration program
enrolled in significant divisions of Sindh province (both the developed and
underdeveloped areas of Sindh are covered). To determine the strongest predictors of
second language proficiency, the language and course teachers may have an idea to teach
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English better. The results can be generalized to all undergraduate students of both the
public and private sectors.

Population and Sampling

A sample of 400 undergraduate program students enrolled in the management
sciences department (BBA program) from the Karachi and Sukkur division participated in
the present study regarding second language proficiency predictors. A sample of 350
students was collected during the main study, and the remaining 50 of that during the pilot
study. Data was collected from the public and private sectors of the Karachi and Sukkur
division.

Out of samples, 265 (76.8) % were male students. Simultaneously, 72 were female
students making it 20.9 % of the total samples, indicating enthusiastic participation in the
study by the male students (the rest of the students did not mark the gender identification).
Exploring further into statistics, 181 (52.5) % of students belonged to the Sukkur division,
and 163 (47.2) % belonged to the Karachi division. Besides it, 181 students were from the
public sector, and 164 students were enrolled in private sector universities.

Table 1
Population
Students' demographics Frequencies Percentage
Gender Male students 265 76.8
Female students 72 20.9
Sector Public 181 525
Private 164 475
Location Karachi 181 525
Sukkur 163 47.2

Sample

The researcher used a non-probability convenient sampling technique to collect the
data for pilot and final studies. The researcher had access to collect data from different
educational institutes from Karachi and Sukkur. That is why a convenient sampling
technique had used to reach the sample size.

Research Instruments

The current study followed a quantitative paradigm. The researcher collected data
through the survey technique. The instruments used in the data collection process were
reading and writing tests and a questionnaire.

The questionnaire for the current study was based on fifty-four items and five
variables. The reported value of the Cronbach alpha is 0.851 percent. The value of
Cronbach alpha of the current study determined that data is reliable eight five percent out
of hundred. Whereas the Cronbach alpha's values for individual variables stood at 0.812
for motivation, 0.799 for attitudes towards learning the English language, the value of SILL
was 0.801, and the reported value for the approaches to learning a second language was
0.755 percent. The Cronbach values with the total number of items are below:

Table 2
Reliability Analysis
S no: Variable Cronbach value Total items
1 Motivation 0.812 04
Attitudes to learning English 0.799 04
3 SILL 0.801 28
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4 Approaches to learn 0.755 18
Language Proficiency Test

Besides, to record the level of L2 proficiency, a reading and writing test was selected
from the series of IELTS books. Book 12 was selected for the present study. IELTS scoring
scheme was used. The band system was converted into marks from 0-9. The marking
scheme was the same for the reading and writing tests. The reading and writing test scores
were computed to form a new variable to assess language proficiency.

Marking Scheme of Writing Test

The marks scheme to assess the writing task is based on four primary categories,
which are:

e Task achievement

e Cohesion and Coherence

e Lexical resources

e Grammatical range and resources

Marking Scheme of Reading Test

The marking scheme to assess the reading proficiency task has nine categories,
categories are:

Do not attempt the test

Non-reader

Intermittent reader

Minimal reading comprehension
Limited reading comprehension
Modest in reading comprehension
Competent in reading comprehension
Good at reading comprehension
Better at reading comprehension
Expert at reading comprehension

However, to calculate final marks for the reading and writing tests, ILETS raw band
calculation system was converted into marks. The finals marks were divided from 0-9; the
same procedure was followed for the writing task. The band's score was converted into
marks.

Language Learning Strategies Questionnaire

In this present study, an updated version of SILL had been used; Ardasheva and
Tretter (2013) had modified the SILL. The present version of SILL had the same six sub-
categories, but it was limited to twenty-eight items. The first category of SILL was based
on Memory, and it had seven items. The items were based on tips and techniques for
dealing with new words. All the respective and productive skills were part of this sub-set.
In addition to it, the cognition and thinking process was also part of the memory strategy.
The second sub-set was based on the cognitive part of the learners. It had four items. In
this part, techniques with psychological aspects are discussed; for example, one strategy
was to summarize the paragraph to read it or write it again. The third sub-set was based
on the problem-solving techniques consisting of cognitive, psychological, and physical
activities that have been used by the learners to resolve language learning problems.
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The fourth part of SILL deals with multiple strategies used by a person; however,
these strategies involved the psychological and physical aspects of learning. It is the fifth
sub-set of the complete set, and it has three items. In this section, the student had to reward
him/herself after task completion. In addition to it, the student expresses his/her feelings
after learning English.

Moreover, the last sub-set of SILLS had four items. The primary element of this
category is regarding society and surroundings. Tips and techniques regarding how to
practice and seek help from others are discussed.

For the current study, the researcher used seven points of Likert-scale with different
statements. In the first part, categories from "Never" to "Always" were used. The
description of the statements was as below:

Here 1 stands for Never, 2 stands for very Rarely, 3 stands for Rarely, 4 stands for
Occasionally, 5 stands for Frequently, 6 stands for Very Frequently, 7 stands for Always.

Motivation and Attitudes towards Learning English Questionnaire

Hashimoto (2002) proposed a construct in Mini-AMTB regarding attitudes and
motivation towards learning English. The construct of motivation (instrumental and
oriental) and attitudes (teacher and course) towards learning English were used.

The motivation had two more sub-sets (instrumental and integrative). In the
motivation section, desire, importance, interest in hard work to learn English were
evaluated. It consisted of four items. Attitudes towards learning English had three
categories; the attitude towards course instructor, learning environment, and community
where EL was spoken, and it had four items.

In the second part of the questionnaire, the researcher used different categories for
the Likert-Point Scale from weak to strong and unfavorable to favorable (such as) weak to
strong, very high to very low, unfavorable to favorable, and very little to very high.

Approaches towards L2 Learning Questionnaire

Biggs (1987) proposed a learning process questionnaire for the school level; later,
changes were made to modify it. This questionnaire was linked with students' approaches
to learning. However, this questionnaire measured all the essential factors (such as
knowledge, ability, learning abilities and teaching context, method assessment, and study
surroundings). The updated version of the revised study process questionnaire had twenty
items and two main constructs. The primary constructs were: Deep approach and surface
Approach. The primary constructs had sub-sets. The in-depth approach had two sub-sets:
deep motive and deep strategy, and the Surface approach had two sub-sets, namely,
surface motive and surface strategy (Biggs & Leung, 2001). Both the more in-depth and
surface approach had ten items each. All the factors that are discussed above were
investigated by using the R-SPQ questionnaire.

In the last part of the questionnaire, the statements were rated as "Strongly disagree
to Strongly Agree. The descriptions of the statements were below:

1 stands for strongly disagree, 2 stands for slightly disagree, 3 stands for slightly

disagree, 4 stands for neutral, 5 stands for slightly agree, 6 stands for agreeing, 7 stands for
strongly agree.
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Data Analysis

The pilot study showed that data had minimum requirements to run major tests for
the final study. The major quantitative analysis techniques were (descriptive) bar charts
and Linear Regression Analysis (inferential statistics, ordinary least square method). The
researcher run a few data cleaning techniques such as missing values analysis, removing
outliers, data screening, and reliability analysis.

Ethical Considerations

A researcher is obligated not to disclose the identity of the participants. With the
help of a consignment letter, the researcher ensured that all the identities would be kept
confidential. Moreover, it was mentioned in the questionnaire that the researcher ensured
not to disclose the identity.

Results and Discussion

Research question three was set to find out the significant relationship of
independent variables with the dependent variable and to determine the strongest
predictors to maintain language proficiency in the English language. The results reported
that a positive correlation existed among all variables. The estimated p-value was .000 with
the R-square value .040. The results suggested that the model was accurate to report the
analysis.

Table 3
Regression analysis

F-statistics 1739

p- value 141

R square .040
Variables Coefficients t-statistics Probability VIF
Motivation .053 0.43 .000 1.195
Attitudes .049 .045 .000 1.115
SILL .035 .020 .001 1.162
Approaches to learn .002 120 .002 1.126

The above table presents the results of the regression analysis for the dependent
variable and independent variables. To answer RQ 5 and RQ 6, the dependent variable
was language proficiency. The coefficient of motivation proposed that the independent
variable is the strongest predictor for English Language proficiency with reported value of
.053. The value was of attitudes towards learning English were determined as the stronger
predictor of English language proficiency; the value was .049. However, the SILL was
marked as the strong predictor for English language proficiency; the value was .035. The
data of approaches to learning remained constant; it did not forecast any insignificant
correlation with dependent variable. The reported value of R square was 30 %, with a
probability value of .002.

Table 4
Determining the Predictors of Language Proficiency (with Sub-Categories)
Regression Analysis with sub-categories

F-statistics 1879
p-value .000
R-square .040
Variables Coefficients t-statistics Probability VIF
Motivation .091 0.005 .001 1.191
Integrative .089 0.235 .000 1.256
Attitudes towards learning English .080 0.220 .001 1.256
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Compensation 0.78 0.123 .000 1.139
Meta-cognitive .068 0.167 .000 1.371
Surface Approach .049 0.123 .001 1.433

The above table presents the results of the regression analysis of the sub-categories
of the independent variables. The analysis aimed to cross-check generated results with
their sub-categories. The results were the same as it was for the main categories. Motivation
remained the strongest predictor for English language proficiency. Both motivation and
integrative motivation were marked as the strongest predictors. The value of the
motivation was .091 and for the integrative motivation was .089.

The dependent variable, attitudes towards learning English, was determined as the
stronger predictor of English language proficiency. The positive attitudes of the teacher
enabled learners to perform better in the English language. The reported coefficient was
.080.

SILL was marked as a strong predictor. From the SILL, the most common strategies
were compensation and meta-cognitive strategies. Learners used both strategies in reading
and writing. The coefficient of compensation was .078 and .068 for the metacognitive
strategies.

However, the approaches to learning a language remained significant. The students
used a surface approach to maintain their language proficiency. The coefficient of the
surface approach was .049.

Conclusion

The research question was set to determine the significant correlation of
independent variables with dependent variables and to predict the strongest predictor of
L2 proficiency. The results reported that a significant correlation existed among all
variables. The estimated p-value was .000, with the R-square value being .020. The results
suggested that the model was accurate.

The coefficient of motivation's value proposed the independent variable as the
strongest predictor for English Language proficiency. The value was .049. Besides,
attitudes towards learning English were determined as the stronger predictor of English
language proficiency. The value was .049. However, the SILL was marked as a strong
predictor for English language proficiency. The value was .035. The beta of learning
approaches remained constant; it did not forecast any negative correlation with the
dependent variable. The reported value was .002, with a probability value of .002.

For decades motivation is an important factor in learning a new language or foreign
language. Still, motivation is a constant element to enhance and maintain second language
proficiency. The outcomes of the present study suggested that motivation (with sub-
categories) was the first strongest factor for L2 proficiency. The results are like Hu and
McGeown, (2020); Mufioz-Restrepo, Ramirez & Gaviria, 2020, so previous studies showed
that motivation reinforces learners to learn the new and to beat the challenges of language
proficiency. Students desired to learn English to meet the challenges of the twenty-first
century. They were willing to work harder to maintain fluency in the English language to
communicate and a better future. In contrast, Hong and Ganapathy's (2017) study found
instrumental motivation as an important element to maintain L2. It was suggested that if
the learners were instrumentally motivated, they would better learn a foreign or second
language.
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Attitudes towards learning English have a significant impact on second or foreign
language learning (Dornyei, Csizér, & Németh, 2006). The positive attitudes towards
learning language positively correlate with L2 proficiency (Johnson et. al., 2019). The
estimated results of the current study suggested that positive attitudes towards learning
second or foreign language assisted learners to maintain language proficiency. Moreover,
it was determined as the second strongest predictor for L2 proficiency. It was observed in
previous studies that the positive behavior of an instructor along with students' attitudes
supported them to maintain their proficiency in reading and writing, and they were
satisfied with the course offered by the university (Orfan, 2020; Lai & Aksornjarung, 2018).

Language Learning Strategies (LLS) have been defined as specific actions
consciously employed by the learner for language learning (Griffiths, 2007, p. 91). The
results of current strategies explored that SILL was the third strongest predictor of L2
proficiency. Learners used different LLS to polish their language skills. The results
supported Ali, Zaman, and Khan, 2018. Hence, it had been proven that students used
different strategies to maintain their language proficiency.

Among the four different independent variables, "Approaches to Learn" was
determined as a constant predictor for L2 proficiency, as it enables the learners to
understand and comprehend the topics effectively. It was reported by the students that the
approach to learning a second or foreign language helped them to maintain their
proficiency in reading and writing. According to Bobe and Cooper (2017), most of the
undergraduate students use both approaches to maintain L2 proficiency. Besides, the deep
and surface approach involved the student's engagement towards a task, the different
strategies of how the student manages (comprehend or to memorize) the task, how to
organize, and how much time is needed to complete the task. In addition to it, the
approaches involved the teaching strategy and material provided by the teacher or course
instructor. Results for the current study can provide a path to the teachers for how to help
the students to their polish language proficiency.

Recommendations

e Universities or educational institutes must establish the a content review committee/board
which may approve the material before teaching it to the students.

e Instructors must check the relevancy and proficiency level of the content and the students.

e Instructors must introduce the SILL strategies for improving language’s proficiency to the
students and plan their teachings accordingly.
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