
 
P-ISSN  2708-6453 Pakistan Languages and Humanities Review January-March 2025, Vol. 9, No. 1 

O-ISSN 2708-6461 https://doi.org/10.47205/plhr.2025(9-I)34       [362-373] 

  

 
 

 
 
 

Introduction 

Reading helps one learn a foreign language (Phonekeo & Macalister, 2021). In an 
EFL classroom, reading is considered an important ability for enhancing students' 
language proficiency. Their reading habits and abilities can be enhanced by exposing them 
to various reading materials (Pineau, 2023; Cremin & Scholes, 2024). Similarly, reading 
helps students develop various academic skills and improve their academic performance. 
Thus, encouraging reading habits and abilities is essential for EFL students. To get the most 
out of this, teachers should encourage their students to read intensively and extensively 
(Shulman, Baicker & Mayes, 2024). In Pakistan, English is the primary language of 
instruction in classrooms up to the university level (Mahboob, 2017). Therefore, in 
Pakistan, reading holds significant academic importance for students, as English is the 
primary language of instructional materials across various disciplines (Shumail, 2024). 
Furthermore, IR is a standard teaching method in Pakistani classrooms, and overall 
exposure to reading is limited (Haswani, Erlita & Rika, 2024). Consequently, Pakistani 
students often exhibit weak reading habits and skills (Mushtaq, Soroya & Mahmood, 2021). 
To address this, providing students with substantial reading input is necessary for 
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developing their reading proficiency (Nita et al., 2022). Within classrooms, intensive IR and 
ER are the two main approaches used to teach reading, each with distinct theoretical 
underpinnings (Nation & Waring, 2020). Moreover, both these approaches are vital for 
enhancing reading skills and impacting student language development (Hidayati, 
Renandya & Basthomi, 2022). However, it is argued that educators are well-versed in IR 
and consistently allocate time for related activities (Nation & Waring, 2020). This is also 
reflected in Pakistani EFL classrooms, where the IR approach is more employed 
(Mahmood, Younis & Firdous, 2023). Although numerous studies have explored the 
effectiveness of IR in various EFL contexts, there is a noticeable lack of empirical research 
specifically examining its application within the Pakistani educational contexts. 

The current study is significant because it sheds light on how students have 
experienced the benefits of the IR approach. Moreover, students can benefit from these 
findings, and policymakers can use them to inform curriculum designers to design courses 
accordingly. The study is important for teachers because it helps them modify their 
teaching reading strategies to meet the needs of their students. The study may help 
Pakistani students enhance their reading habits, reading abilities, academic achievement, 
and general language abilities.  Thus, the current study is an effort to add to the body of 
knowledge about the IR approach and the benefits of the IR approach to teaching reading 
in an EFL context. There is a significant lack of qualitative research studies that examine 
how EFL learners perceive the benefits of the IR approach. Therefore, this study aims to 
address this gap by qualitatively exploring EFL learners' perceptions of the 
implementation and perceived benefits of the IR approach in their classrooms. 

Literature Review  

Intensive Reading Approach 

EFL classrooms typically use the IR approach. Mart (2015) asserts that this 
approach aids readers in comprehensively understanding the text's vocabulary and 
grammar. Furthermore, the reader thoroughly analyzes the texts to comprehend their 
meaning. Brown (2007) described this method as close reading. Harmer (2008) describes 
intensive reading material as usually guided by the instructor, with a primary focus on 
developing students' ability to understand texts through techniques like scanning, 
skimming, inferential reading, and detailed comprehension. The IR approach has been 
defined differently by different authors. For instance, Macalister (2010) defined IR as a 
reading approach where students encounter more complex language and materials. In this 
approach, instructors guide students to understand vocabulary, grammatical structures, 
and other language elements. 

IR is an approach in which the readers read brief texts with grammar components 
and vocabulary. According to Richards & Rodgers (2014), each student needs to read the 
designated materials assigned by their teacher. Furthermore, students boost their reading 
comprehension by strategically blending top-down and bottom-up reading methods. The 
textual elements of a document require active involvement because students understand 
language through contextual analysis (Nation, 2024). When students use this method, their 
understanding of reading and their language abilities increase significantly. Through this 
method, students enhance their writing and speaking competencies and listening skills, 
expanding their vocabulary understanding while learning grammar fundamentals 
(Andres, 2020). The influence of the IR approach has been examined through various 
academic research studies in the recent decade. Research has shown that the IR approach 
acts as a language learning enhancer because it improves writing skills, leads to vocabulary 
development and better grammar mastery, and enhances reading and language fluency 
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(Miftah, Anshori & Utami, 2024).  Some research studies have been conducted by various 
researchers for the implementation IR and benefits of this approach, for example, the 
studies were conducted by Seybold (2023); Purbayani, Herniawati & Hidayat, (2023); 
Ebrahim (2018); Widyaasita, Dayu & Aprizani (2020); Chuenchaichon (2011); Khazaal 
(2019); and Mahmood, Younis & Firdous (2023). The studies found this reading approach 
to be useful and interesting for students. Moreover, these studies have examined the 
effectiveness of implementing the IR approach as a classroom technique. For example, 
Mahmoudian et al. (2011) explored how IR affected the grammar skills of Iranian junior 
high school students. The authors conducted pre-test and post-test grammar score 
comparisons for their study under a quasi-experimental research design while using 
descriptive statistical analysis methods. The research demonstrated advanced grammatical 
knowledge development and improved attitudes toward grammar education when 
students engaged in IR activities. On the other hand, Chuenchaichon (2011) studied the 
impact of IR-based tasks on the learners’ paragraph writing skills of Thai university 
students. This study used an experimental approach to measure the students’ writing 
development using pre- and post-tests. As indicated by the descriptive statistics, there was 
a significant improvement in students’ writing skills due to the IR approach. Also, Khazaal 
(2019) examined the role of the IR on Iraqi college students' vocabulary learning. In a 
controlled experiment, students were given pre-and post-tests to measure their vocabulary 
knowledge. A paired t-test was conducted to analyze the data, proving that IR has an 
important role in increasing vocabulary knowledge. Widyaasita et al. (2020) investigated 
Indonesian college students' perceptions of the role of IR in improving students’ writing 
skills. For this study, data was gathered through questionnaires and analyzed 
descriptively. This study shows that most students claimed that their vocabulary improved 
and that they liked learning reading through the IR approach. 

In another study, Andrés (2020) examined the role of IR in enhancing Colombian 
university students' reading comprehension skills in an action research design from a 
mixed-methods perspective. Questionnaires, reading tests, and reflective journals were 
used and then analyzed descriptively and thematically. Analysis indicated a positive 
advancement in reading comprehension. Ebrahim (2018) in Sudan also found that IR-based 
instruction helped overcome reading problems. Likewise, Indonesian Rejeki and Kurnia 
(2019) explored that IR activities helped to master vocabulary, grammar, word order, and 
writing and fostered motivation to read. 

These studies demonstrated the benefits of IR as a teaching approach for the 
development of many skills in the English language. Most of these studies used an 
experimental approach with control and treatment groups. They used pre-and post-test 
measures to evaluate the effects of IR on language learning achievements. Applying IR in 
language programs offers considerable advantages to teachers and students. In a recent 
study, Purbayani, Herniawati, and Hidayat (2023) analyzed the IR approach's effect on 
reading ability development. For this study, the researchers used a cross-sectional survey 
design and developed a questionnaire given to 10 students from Putra Galuh Ciamis’ Early 
Childhood Education Départment. Findings showed that students can gain skills such as 
vocabulary acquisition, comprehension of texts, and independent sentence construction. It 
also positively fostered students' reading and writing interests. 

Furthermore, in a study in Pakistan, Mahmood, Younis, and Firdous (2023) 
examined the teaching methods of Pakistani English teachers at the university level, 
focusing on the IR approach. Three experienced teachers collected the data, and numerous 
challenges were found, including teachers' lack of knowledge, diverse students, class size, 
and time constraints regarding using the IR approach in the classrooms. These findings 
can help improve English as a second language teaching in Pakistan using the IR approach. 
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It is evident from the studies that the researchers have compared the pre-and post-test 
outcomes using descriptive statistics. Nevertheless, the standard deviation or simple 
means cannot gauge the data's importance. Therefore, to better understand the 
effectiveness of this reading strategy, the researchers may quantify the significance of the 
variables using inferential statistical tests. Moreover, in the above studies, pure qualitative 
studies are not found. Therefore, this study uses qualitative research methods to explore 
the benefits of this reading approach. 

Material and Methods 

A qualitative research design was used for this study. The investigation adhered to 
Bryman's (2008) and Merriam and Tisdell's (2015) qualitative study design. The goal of this 
study's design is to learn something novel and fascinating (Swedberg, 2020). This study 
investigated how pre-university EFL students perceived the application and the benefits 
of the IR approach in the classroom. The researchers used a qualitative approach to gain a 
deep and comprehensive grasp of the issue in the Pakistani context. The population of this 
study is Pakistani pre-university EFL students of Sukkur IBA's foundation semester. Ten 
students enrolled in an English language course for the 2023 academic year made up the 
study sample. This foundation course aims to strengthen students' English abilities. For 
this study, we selected ten pre-university students, using a method where we specifically 
chose individuals who fit specific criteria. These students were all consistently present 
during IR lessons. We ended up with five male and five female participants between 17 
and 19 years. Importantly, they all shared a similar prior educational experience. 

Instrument  

For this study, the researchers gathered data through two primary methods: 
individual face-to-face interviews and reflective diaries. The researchers conducted ten in-
depth interviews with each participant using a semi-structured interview method. This 
approach allowed us to explore their experiences in detail, as it encouraged participants to 
share more than they might have in a rigid format. We reviewed existing research on IR 
and related topics to create interview questions. After we had a made the draft of the 
interview guide, we asked three experts to review it and make suggestions. We also piloted 
the questions with two students beforehand. Based on the feedback from the experts and 
the pilot study, we made some adjustments to the interview guide. 

In addition to the interviews, the researcher also asked participants to keep a 
personal reflective diary. This kind of diary records events and includes the writer's 
thoughts and feelings about IR activities. We used these diaries to understand better how 
the students felt about and reacted to the IR approach-related activities. To help them with 
this task, we gave them clear instructions on how to write their entries and provided an 
example diary at the start of the program. Participants then submitted their completed 
journals at the end of the course. 

Data Analysis   

This qualitative study explores how EFL students perceive the application and 
benefits of the IR approach in EFL classes. Data analysis methods included personal 
interpretation and thematic analysis. Thematic analysis. It is a versatile technique for 
examining and summarizing patterns in data. Moreover, it meticulously arranges and 
explains facts (Braun & Clarke, 2022). After transcribing all ten interviews, the researchers 
utilized Braun and Clarke’s (2006) six-phase thematic analysis approach. The process 
involved (1) familiarizing themselves with the data, (2) generating initial codes, (3) 
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identifying potential themes, (4) reviewing and refining the themes, (5) defining and 
naming the themes, and (6) presenting the themes with comprehensive explanations. This 
technique was chosen because it provides a flexible, easy, systematic, and transparent 
approach to data analysis. Additionally, researchers from all over the world have utilized 
and acknowledged this analysis technique extensively. 

For the analysis of reflective diaries, the researchers thoroughly and repeatedly 
examined the reflective diaries and provided pertinent citations to back up the findings of 
the interviews. The researchers examined the validity and reliability of the instruments. 
Member checking was employed to boost the study's legitimacy and ensure the 
authenticity and dependability of the data. Two participants independently reviewed the 
interview transcripts and the thematic analysis to ensure accuracy and reliability. Any 
discrepancies in interpretation were resolved through collaborative discussions between 
these reviewers and the research team. The current study used Lincoln and Guba's (1985) 
four-construct framework to assess the reliability of qualitative data. Credibility, 
transferability, dependability, and confirmability are the four constructs. Researchers 
frequently utilize this approach to assess the reliability of the data. 

Data Collection  

The data was gathered through face-to-face interviews and reflective diaries after 
the completion of the foundation semester in 2023. The interview lasted thirty to forty 
minutes. The interviews were conducted at the participants' convenience by the researcher. 
After explaining the interview's goal to the participants, a formal agreement was sought to 
record the interviews. Additionally, the participants were assured that their submitted 
information would only be utilized for the study. Regarding reflective diaries, the students 
were given diaries beforehand. For their daily entries, students were free to select any 
suitable time. Ten students were given dairies in total, and eight students returned their 
dairies at the end of the program. 

Results and Discussion 

The findings revealed that students generally found the IR approach stimulating 
and beneficial for them. However, before their experience with this approach, their views 
on reading in English were largely negative. One student, for example, stated: 

“Before joining this program, I always hated reading and never read anything in my 
previous school or college life. I used to consider reading a boring activity, but now, I have a keen 
love for reading because the teachers divided textbook reading into three ways. First, we were 
involved in pre-reading activities, and then the teachers took us through reading, during which 
everyone was given some time to read and focus on each aspect of the text. Afterward, teachers 
involved us in post-reading activities to see whether we were improving (P4).” Similarly, another 
student remarked in the interview, 

“Honestly speaking, before joining this foundation program, I did not like English mainly. 
I hated reading textbooks in and outside the classroom, but now, I have started reading the material 
provided by teachers in the classroom. I have also started reading some novels and short stories (P7).  

Based on these observations, the IR approach positively impacted the students. 
Their initial dislike of reading transformed into a genuine interest. Several students also 
expressed that these activities benefited learners of all abilities, including those who had 
previously struggled academically. This classroom reading approach made a noticeable 
improvement in their language skills. 
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A major finding emerged from the data as the students perceived this approach as 
highly effective in enhancing their reading proficiency and overall language skills. 
Notably, they began to acquire new knowledge about various aspects of the language. For 
example, research participant 8 wrote in the diary that she has improved not only her 
reading and vocabulary but also her writing proficiency, vocabulary knowledge, and 
grammatical skills to a greater level. Another participant remarked that. 

“After participating in the reading sessions, I have understood the difference between IR 
and ER approaches. I enjoyed participating in both types of activities.  The activities related to IR 
were very beneficial for me as this approach enhanced my writing skills, we also started reading 
many things, and we developed new words” (P5). Similarly, another participant wrote in the 
diary, “I realized improvement in my sentence construction. Before that, I always made errors in 
the sentence structures, but as I was given more content to read in the classroom and the teachers' 
support was there, I started improving my sentence structures” (P4). 

  It was also found that activities were healthy and fostered for the new language 
learners. Some of the participants were of the view that the IR approach is beneficial for 
learning various aspects of the language.  

“We were exposed to various activities. There were plenty of interesting activities and 
fostering activities, especially for those students who want to learn English, and we learned some 
new aspects of English (9). Additionally, P2 wrote in the diary: “Those reading related tasks of 
IR are very much useful, enjoyable, exciting and interesting; those tasks helped me to improve my 
reading skills as previously I was unable to read and understand any reading material.”  

The activities were helpful in language development and in giving practical 
exposure to the learners to learn how to read. For example, it was found that this reading 
approach helped learners do deep reading or learn how to read a text.  

Another student stated that all the activities were useful because they taught us how to 
read well, and we learned how to do deep reading” (5).  

A significant observation arose from the interview data, as evidenced by one 
participant's comment. 

“I have also grown my skill as a critical reader, and this critical thinking also helps in 
academic life; on the same point, another participant remarked that reading will help students in 
their future semester as they also develop their critical reading skills.” (P10, P8). 

The interviews and the student journals indicated that the IR approach improved 
their reading and language skills and provided a positive and engaging learning 
experience. As one student noted: 

"I consistently found the activities to be interesting and enjoyable. This was largely because 
we had input into the reading materials, and the activities were highly interactive, encouraging full 
participation from everyone." 

“Another student wrote in the diary that today, we read a passage about Dr. Fatima Shah, 
a blind lady. The teacher made us read Dr. Shah's autobiography, and the teacher asked us various 
interesting questions. Moreover, we did some interactive reading activities that increased our 
interest in reading, and we got some motivation and encouragement from the reading material.  

In summary, all the participants had positive perceptions about the use of the IR 
approach in their reading classes, as the above finding reports that students benefited a lot 
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from the IR approach in their language development, and they took a keen interest in IR-
related activities.  

Discussion  

In this study, almost all participants developed positive opinions about the use of 
IR activities. Moreover, it was found that the IR activities were helpful and inspiring for 
Sukkur IBA pre-university EFL learners. According to the results, the exercises were so 
practical and engaging that they assisted students in all skill levels while fostering their 
love of reading. The findings also demonstrated increased student reading confidence, an 
area where they had previously felt insecure. As the findings showed, learners profited 
greatly from the IR activities. The level of excitement and passion among students for 
reading also soared. It may be argued that reading exercises were planned and 
implemented so that students were less bored in reading classes than they had been before 
joining this foundation semester.  

Since the learners' aversion to reading turned into a love for it, it is inferred that 
using this reading approach benefited them. Learners had an unfavorable perspective 
before being exposed to this reading approach, but now they have positive opinions about 
it. Based on the results, it can be concluded that the IR approach could be an entertaining 
and helpful exercise when used successfully in reading classes. The preset study findings 
also correspond with related studies that revealed that the IR approach is essentially 
required in the EFL classrooms for the development of reading skills and the language 
skills of the students. For example, the study findings align with prior research by Maipoka 
and Soontornwipast (2021), which found that engaging and suitable IR activities help 
students improve their reading habits, reading proficiency, and positive attitudes. Other 
studies have also observed similar results regarding students' positive opinions about the 
IR approach (Gundran, M., 2024; Sahibzada, Haqyar, & Sahibzada, 2024; Hadi, Anggraini, 
Gufron, & Haq, 2024). Mahmood, Younis & Firdous, 2023; Purbayani, Herniawati & 
Hidayat, 2023; Andrés, 2020; Widyaasita, Dayu & Aprizani, 2020; Suteja, 2019; Khazaal, 
2019; Erguvan, 2016; Mart, 2015; Erfanpour, 2013; Mahmoudian et al., 2011). 

EFL students viewed the IR reading approach from a variety of aspects. Because 
some participants believed that the present reading approach was constructive for 
enhancing reading and various components of the language, the results showed that the 
activities were beneficial for EFL learners. The findings also showed that exposure to IR 
reading activities enhanced learners' language proficiency in other areas, including 
reading. Additionally, the results showed that after participating in the IR sessions, 
students improved their ability to read texts deeply. Additionally, they become critical 
language readers. 

The results showed that IR assisted them in developing their reading habits, as 
students were actively engaged in these activities. The findings also suggest that IR assisted 
learners in improving their language skills, and they remarked that their nearly extinct 
reading habits were restored due to the IR approach (Ibrahim & Rawian, 2018; Mart, 2015). 
Therefore, this IR approach could bring positive student learning and should be used in 
the classrooms (Nation & Waring, 2020). 

Conclusion 

This study demonstrates that the IR approach can enhance students' reading skills 
and language proficiency. This study adds valuable insights to the field of IR approach by 
confirming students' positive experiences with this method. Moreover, it also addresses 
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the existing research gaps by focusing on learners' perceptions of the benefits of the IR 
approach, and the study is also a major contribution as it has confirmed the positive 
perceptions about the advantages of the IR approach. However, Previous studies often 
concentrated on the ER approach either exclusively or by comparing it quantitatively with 
the IR approach. Additionally, learner perceptions of ER were frequently explored. In 
contrast, this study uniquely contributes by addressing this knowledge gap in this area as 
this study exclusively explored students' perceptions of the IR approach. The findings 
indicate that students can significantly improve their linguistic competence through the IR 
approach used in classrooms. The study also offers practical guidance for teaching IR as it 
clearly shows the effectiveness of IR in developing students' reading abilities. 

The implications of this study are significant for teaching reading in EFL 
classrooms. It suggests that educators can create a stimulating and supportive 
environment for students to improve their reading skills. The recommendations suggest 
that educators abandon their conventional teaching style and use methods such as the IR 
approach. The analysis contributes to other studies highlighting students' roles when 
participating in IR activities to develop them into skilled and passionate readers. 

Nonetheless, there are elements of the study that require additional research. A 
mixed-method approach with quantitative and qualitative methods for triangulation 
integration would yield better results. A single semester of study may not reflect the impact 
captured over a longer time frame. More longitudinal research in varied educational 
environments would help answer these questions. Specific queries might also be addressed 
after applying the IR approach in class, such as motivational aspects of reading and the 
post-reading strategies employed by students. 

Recommendations  

 Considering the findings, it is suggested that EFL instructors in Pakistan and other 

regions revise their reading instruction strategies by integrating an effective IR 

approach to reap its benefits to the maximum. 

 It is essential that students should be encouraged to read intensively, and students 

should be taught various techniques for reading a text intensively. Moreover, the 

reading activities should be interesting and entertaining, and the traditional teacher-

centric method should be discouraged in the classes. 

 The application of the IR approach to diverse educational contexts both inside and 

outside classrooms will enhance learners’ reading competence and promote a better 

reading culture. 

 This also acts as a resource for authorities and teachers at different levels of education 

in the IR integration process in policy documents and curricula for foreign languages. 

 The three-level framework of IR with pre-reading, during-reading, and post-reading 

can be modified to suit different contexts in teaching English as a foreign language. 

 The curriculum designers should design activities focusing on both IR and ER 

approaches, and the interest of students should also be considered by them. 

 The school administration should also organize training for the teachers about 

implementing the IR approach in the classes. 

 Students should be given free choice to select reading material for them, and they may 

be instructed how to read any text intensively.  

 Students must be provided a conducive environment for reading both inside and 

outside the classroom. they may also be introduced to some online reading resources 

that may help them in the IR activities.  



 
  
Pakistan Languages and Humanities Review (PLHR) 

 
January-March 2025, Vol. 9, No. 1 

 

370 

 

 

  



 
  
Pakistan Languages and Humanities Review (PLHR) 

 
January-March 2025, Vol. 9, No. 1 

 

371 

References  

Andrés IC (2020). Enhancing reading comprehension through an intensive reading 
approach. HOW 27(1), 69-82. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research 
in psychology, 3(2), 77-101. 

Brown, H.D. (2007). Teaching by Principles, An Interactive Approach to Language 
Pedagogy, Third Edition. 360; 366-367. Pearson Longman 

Bryman, A. (2008). Of methods and methodology. Qualitative research in organizations and 
management: An International Journal, 3(2), 159-168. 

Chuenchaichon, Y. (2011). Impact of intensive reading on the written performance of Thai 
university EFL writers. Language Studies Working Papers, 3(2040-3461), 3-14. 

Cremin, T., & Scholes, L. (2024). Reading for pleasure: Scrutinising the evidence base–
benefits, tensions and recommendations. Language and Education, 38(4), 537-559. 

Ebrahim, M. H. A. (2018). Intensive Reading Impact on EFL Learner's Comprehension: A Case 
Study of Basic Schools in Madani–, Gezira State, Sudan (2017). University of Gezira. 

Erfanpour, M. A. (2013). The effect of intensive and extensive reading strategies on reading 
comprehension: A case of Iranian high school students. English for Specific Purposes 
World, 14(41), 1-21. 

Erguvan, D. (2016). Students’ attitudes towards extensive and intensive reading and 
instructors’ motivational strategies. Arab World English Journal (AWEJ) Volume, 7. 

Gundran, M. (2024). The Effectiveness of Intensive Reading Approach. Psychology and 
Education: A Multidisciplinary Journal, 23(2), 227-240. 

Hadi, M., Anggraini, S. W. P., Gufron, M., & Haq, M. M. (2024). Class Action Research: The 
Effect of Intensive Reading in Teaching Reading Comprehension. SILABUS: Jurnal Ilmu 
dan Inovasi Pendidikan, 1(2), 29-39. 

Harmer, J. (2008). How to teach English (Vol. 62, No. 3, pp. 313-316). Oxford University Press. 

Haswani, F., Erlita, Y., & Rika, R. (2024). The Effectiveness of Extensive and Intensive 
Reading Worksheet: A Qualitative Study. In Proceedings of the 5th International 
Conference on Innovation in Education, Science, and Culture, ICIESC 2023, 24 October 2023, 
Medan, Indonesia. 

Hidayat, D. (2023). Improving students reading comprehension through intensive reading 
for college students. INOVISH JOURNAL, 8(1), 99-110. 

Hidayati, M., Renandya, W. A., & Basthomi, Y. (2022). Extensive reading research: What 
have we learned and what questions remain? Asian Journal of English Language Studies 
(AJELS) Volume, 10.1-61 

Ibrahim, M. H. A. R., & Rawian, R. M. (2018). The impact of ER-IR approach on the 
improvement of Saudi EFL Learners: An intervention study. Journal of Applied 
Linguistics and Language Research, 5(1), 307-318. 



 
  
Pakistan Languages and Humanities Review (PLHR) 

 
January-March 2025, Vol. 9, No. 1 

 

372 

Khazaal, E. N. (2019). Impact of Intensive Reading Strategy on English for Specific 
Purposes College Students' in Developing Vocabulary.  

Lincoln, Y. S. (1985). Naturalistic inquiry (Vol. 75). sage. 

Macalister, J. (2010). Investigating teacher attitudes to extensive reading practices in higher 
education: why isn‟t everyone doing it? Sage Journals, 41(1), 59-75.  

Mahboob, A. (2017). English medium instruction in higher education in Pakistan: Policies, 
perceptions, problems, and possibilities. English medium instruction in higher education 
in Asia-Pacific: From policy to pedagogy, 71-91. 

Mahmood, S., Younis, S., & Firdous, A. (2023). Pakistani EFL Teachers’ Perceptions and 
Practices of Teaching Intensive Reading at University Level: A Qualitative 
Exploration. Orient Research Journal of Social Sciences, 8(2), 44-51. 

Mahmoudian, H., Ramezaney, M., Safari, H., & Rezvanifar, S. (2011). Effects of Intensive 
Reading on the Mastery of Grammar in Iranian Junior High School Students. Journal of 
Educational and Management Studies, 2(2), 28-33. 

Mart CT (2015). Combining extensive and intensive reading to reinforce language learning. 
Journal of Educational and Instructional Studies 5(4), 85-90.  

Merriam S.,   B, Tisdell E   J (2015). Qualitative Research: A Guide to Design and Implementation. 
John Wiley & Sons.  

Miftah, F., Anshori, S., & Septia Utami, H. (2024). Students’ Attitude Of Intensive Reading For 
Vocabulary Enhancement (A Study of Sixth Semester Student of TBI IAIN Curup) (Doctoral 
Dissertation, Institut Agama Islam Negeri Curup). 

Mushtaq, S., Soroya, S. H., & Mahmood, K. (2021). Reading habits of Generation Z students 
in Pakistan: is it time to re-examine school library services? Information 
Development, 37(3), 389-401. 

Nation ISP, Waring R (2020). Teaching Extensive Reading in Another Language. Routledge.  

Nation, I. P. (2024). The Twenty Most Effective Language Teaching Techniques. Taylor & 
Francis. London: Routledge 

Nita N, Susilo S, Surya S (2022). The effect of short story extensive-reading on EFL reading 
attitudes of the secondary school student. English Education: Journal of English Teaching 
and Research 7(1), 31-44.  

Phonekeo S, Macalister J (2021). Reading performance and perceptions of Lao EFL pre-
service teachers following a culture of thinking implementation. Reading in a Foreign 
Language 33(1), 55-77.  

Pineau A. (2023). What are the benefits of reading for pleasure? Journal of Undergraduate 
Students’ Composition 103(8), 35-42.  

Purbayani, R., Herniawati, A., & Hidayat, Y. (2023). Enhancing the Students’ Reading 
Ability through an Intensive Reading Approach. Journal of Applied Linguistics 
(ALTICS), 5(1), 1-7. 



 
  
Pakistan Languages and Humanities Review (PLHR) 

 
January-March 2025, Vol. 9, No. 1 

 

373 

Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teaching, 
Cambridge University Press 

Sahibzada, A., Haqyar, N., & Sahibzada, A (2024). The Effect of Extensive and Intensive 
Reading Strategies on EFL Learners’ Vocabulary Improvement. International Journal of 
Current Science Research and Review, 7(10), 7774-7782 

Seybold, M. R. (2023). Effects of Implementing an Intensive Reading Intervention for Middle 
School Struggling Readers During the COVID-19 Pandemic (Doctoral dissertation, 
University of Louisiana at Monroe). 

Shulman, K., Baicker, K., & Mayes, L. (2024). Reading for life-long health. Frontiers in 
Pediatrics, 12, 1401739. 

Shumail Nasir, D. S. N. (2024). The Relation of Reading Motivation, Attitude and Reading 
Comprehension of L2 Learners at BS Level in Pakistan. Harf-o-Sukhan, 8(3), 603-614. 

Suteja, H. (2019). Extensive and intensive reading in the EAP class. In Proceedings of The 
65th Teflin International Conference. 

Widyaasita DK, Dayu AT, Aprizani Y (2020). The student’s perception towards lecturer’s 
instruction in teaching intensive reading. Islamic University of Kalimantan 1(1), 4-8.  

 

 
 


